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Encourage parental engagement 
 
The research is clear and consistent: parent, family, and community involvement in education 
has an effect on both academic performance and school improvement.  Strong school-family-
community partnerships foster higher educational aspirations and more motivated students.1 

 
PSEA Recommendations 

• Establish policies to assist and encourage parents, families, and communities to be 
actively involved and engaged in their public schools, including training and networking 
opportunities for targeted schools. 

• Fund professional development programs that give educators the communications skills 
and knowledge needed to engage parents, families, and other caregivers in students’ 
learning. 

• Adopt state standards on parent engagement that are based on those endorsed by the 
Pennsylvania PTA, including standards on effective parent-community-school 
partnerships, and that are linked to school improvement goals.  

• Provide staff development on diverse cultural and linguistic backgrounds and on how to 
communicate with all families. 

• Encourage employers through incentives to allow parents to take a reasonable amount of 
leave to participate in school activities or other education-related activities. 

• Develop school district and building-level needs assessment tools for districts that choose 
to use them. 

• Promote exemplary models such as the federally funded Parent Information Resource 
Centers (PIRCs) for the benefit of school districts, Intermediate Units, Career and 
Technical Schools, Charter Schools, and Approved Private Schools. 

Parent engagement has significant impact on student achievement 

In the past, parent engagement was characterized by volunteers - mostly mothers - assisting in 
the classroom, chaperoning students, and fundraising.  Today, that model has been replaced with 
a much more inclusive approach:  school-family-community partnerships include mothers and 
fathers, stepparents, grandparents, foster parents, other relatives and caregivers, business leaders 
and community groups – all participating in goal-oriented activities, at each grade level, linked to 
student achievement and school success. 



 

 
 
Student achievement 

When schools, families and communities work together to support learning, students tend to earn 
higher grades, attend school more regularly, stay in school longer, and enroll in higher-level 
programs.  The evidence holds true for students at both the elementary and secondary level, 
regardless of their parents’ education level, family income, or background – and the research 
shows parent involvement affects minority students’ academic achievement across all races.2   

Unfortunately, parental involvement tends to decline as students get older, with a dramatic drop 
once students reach middle school.  We must work to maintain strong parental engagement at all 
age levels.  The lack of parental involvement is viewed by teachers, administrators, the public, 
and even parents of school-age children, as one of the biggest problems facing our nation’s 
schools.3  As one researcher notes, even the most promising reforms can be “reversed by family, 
negated by neighborhoods, and might well be subverted or minimized by what happens to 
children outside of school.”4 

The good news is that parents respond to encouragement from teachers.  The best predictor of 
parent involvement is what the school does to promote it, making statewide support for parental 
involvement in schools a valuable investment.5 
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